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What a year it has been. Unusual weather patterns, economic uncertainty, 
cutbacks and other issues have kept many of us on our toes. During these 
challenging times it is always comforting to know that we have many friends 
and colleagues to help us along the way. As such, more than ever, I look 
forward to catching up with you at the AERA annual convention in Denver.

Founding members such as David Bloome, Celia Genishi, and Judith 
Green, first imagined the Language and Social Processes Special Interest 
Group in the early 70s. Since its inception, the LSP SIG has provided for its 
members a space for thoughtful debate, discussion, and consideration of 
issues regarding language processes and the sociopolitical contexts through 
which these unfold. Over the years, veteran members have mentored newer 
members, by creating spaces for them to contribute to the field in powerful 
ways. One way that we have recently supported early career scholars is 
through the LSP SIG Emerging Scholar Award (ESA), which recognizes the 
importance of their work. This year our Emerging Scholar Committee chair 
Damian Jenkins and her committee have worked hard at identifying another 
wonderful scholar who will receive the award at the annual convention. In 
the future, I encourage you to nominate your colleagues for this award. Please 
refer to the links on the left side of the LSP SIG homepage for information.

This year our Program Chair, Beth Yeager, has worked diligently to put 
together a wonderful program. These sessions provide opportunities for 
engaging in dialogue and further considering theoretical, methodological 
and applied issues in the area of language and social processes research. 
A highlight is our annual business meeting, where Celia Genishi, Mariana 
Souto-Manning, Kathryn Whitmore, and Karen Wohlwend will share 
their thoughts regarding understanding the complexities of language 
and social processes within and across time and space.

On behalf of Beth Yeager (program chair), Doug Baker (newsletter 
editor), Mariana Souto-Manning (secretary/
treasurer), Azure Stewart and Amy Carpenter 
(graduate student representatives), Damian 
Jenkins (ESA committee chair), and Malu 
Dantas (past chair), I thank you for your 
ongoing support of the LSP SIG and I look 
forward to seeing you at convention! 

In this issue. . .

LSP Sessions at AERA

Oral History Project

Interviewing for jobs

Using WebDiverTM

Vivian Vasquez
American University 
LSP SIG Chair
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A Message from the Program Chair

LSP Sessions on the AERA Program

LSP SIG 
Business Meeting

Join us at AERA

Vivian Vasquez
LSP Chair

“Since its inception, the LSP 
SIG has provided...a space 
for thoughtful debate, dis-
cussion, and consideration 

of issues regarding language 
processes and the socio-
political contexts through 

which these unfold.”

The 2010 LSP SIG program represents the work of a diverse group of national and 
international scholars from multiple perspectives on language and social processes, and 
ways of researching language. As you know, the number of program slots allotted to our 
SIG is determined in part by the number of proposals we receive. Thank you to those of 
you who submitted proposals. The breadth and depth of submissions added immeasurably 
to the process. I also thank those of you who volunteered to review proposals. The new 
reviewing system, which increased the number of proposals for each reviewer, could have 
been daunting, yet each of you provided thoughtful reviews to proposals assigned to you. 
This year’s program is truly a team effort.

I draw your attention to the fact that this year, for the first time, the LSP SIG has 
included a Demonstration/Performance session, which will share the work of students 
as video ethnographers of language-in-use in their own community. Also included in our 
program is a co-sponsored session with Division G (Social Contexts of Education), which 
many of you will find of great interest (See Monday, May 3, page 3).

I look forward to seeing you at many of our LSP symposia, paper sessions, 
and round tables and to working with you once again next year as Program Chair.  

Sincerely, 
Beth V. Yeager 
LSP Program Chair 2010 
University of California, Santa Barbara

Saturday, May 1
“Meeting Talk and the Cultural Production of Educated Persons”
12:25pm - 1:55pm, Colorado Convention Center, Room 210
Session Type: Symposium

“Researching Local Identity Through Language: A Student Videoethnography 
on Hawai’i Creole”
2:15-3:45 pm, Colorado Convention Center, Room 210
Session Type: Demonstration/Performance

Sunday, May 2
“Discursively (Re)Shaping Student Access and Opportunities for Meaning 
Making in Online Course Environments” (*See next page)
10:35am - 12:05pm, Colorado Convention Center, Room 406
Session Type: Symposium

“Cultural Scripts in the Study of Knowledge and Learning: Language Aspects”
12:25pm - 1:55pm, Colorado Convention Center, Room 210
Session Type: Symposium

Language and Social 
Processes SIG 

Business Meeting 
“Understanding 

the Complexities of 
Language and Social 

Processes Within and 
Across Time 
and Space”

 
Monday, May 3

6:15pm – 8:15pm 
Colorado Convention 

Center, Room 405
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Want to be a part of 
the 2011 Language 

and Social Processes 
AERA program?

Submit a proposal. 

Volunteer to be a reviewer 
of LSP proposals. It’s 

easy. Proposal process 
begins in June.

Volume XXXI, Issue 1 Spring 2010

“Linguistic Practices and Pedagogies: Constructing Academic 
Content Knowledge”
2:15pm - 3:45pm, Colorado Convention Center, Room 407
Session Type:  Paper Session

* “Discursively (Re)Shaping Student Access and Opportunities for 
Meaning Making in Online Course Environments” (May 2) 
The Stepping Into Your Future program, a comprehensive, hybrid, online 
program in English Language Arts and Math that supports high school 
and young adult students (and potentially others) in becoming active 
readers, writers, mathematicians, and test takers, received the 2009 WCET 
Outstanding Work (WOW) Award, a competition that recognizes innovative 
uses of educational technologies in higher education. Stepping, funded 
by the California Community College Chancellor’s Office, grew out of an 
intersegmental partnership of K-20 institutions and community organizations 
in California. The ELA course is grounded in Carol Dixon’s work on language experience approach to reading 
(Directed Reading and Thinking Activity – DRTA) and second language learners, as well as on the classroom 
research of the Santa Barbara Classroom Discourse Group. The interactive materials in ELA and math have a 
video base that make concepts visible.

Monday, May 3
“Exploring Linguistic Practices, Competencies and Identities Across Diverse Settings”
 8:15am - 9:45am, Colorado Convention Center, Room 109, 111, 113
Session Type: Roundtable Session

“Exploring Discourse Processes and Practices: Implications for What is ‘Talked Into Being’”
10:35am - 12:05pm, Colorado Convention Center, Room 109, 111, 113
Session Type: Roundtable Session

Co-Sponsored Session with Division G:  
“Social Constructions of Time and Classroom Education”
4:05pm - 6:05pm, Colorado Convention Center, Room 605 
Session Type: Invited Session

Language and Social Processes SIG Business Meeting, 6:15 – 8:15 pm, 
Colorado Convention Center, Room 405
“Understanding the Complexities of Language and Social Processes 
Within and Across Time and Space”
Panelists: Celia Genishi, Columbia University; Mariana Souto-Manning, Teachers College, Columbia University.; 
Kathryn Whitmore, The University of Iowa; Karen Wohlwend, Indiana University; Discussant:  Audra 
Skukauskaite, University of Texas, Brownsville

Tuesday, May 4
“Exploring Literacy(ies) and Discourse Practices: Sociocultural Perspectives”
12:25pm - 1:55pm, Colorado Convention Center, Korbel Ballroom 2
Session Type: Roundtable Session
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I appreciate the opportunity that the 
leadership of the SIG on Language 
and Social Processes has offered me 
to reflect on the history of the SIG and what it has to 
offer the field. It seems to me that the SIG makes at least 
three major contributions.   
 The first is the building of a community of 
scholars interested in the complex relationships 
of language and social processes as they play out 
in educational research. As I see it, community 
building can either orient to the establishment of 

a common language and voice, or it 
can orient to finding a dialogic basis 
for multiple and differing voices. The 

SIG on Language and Social Processes has tended 
to be more of the latter. One of the issues we had 
to address when I was on the leadership team of 
the SIG concerned a name change. We had been 
the SIG on Psycholinguistic and Sociolinguistic 
Processes. But this name did not satisfy many of the 
members. Both terms seemed too limited for the 
scope of research being conducted. After lengthy 

Reflections on the AERA Special Interest Group on 
Language and Social Processes

David Bloome
The Ohio State University

Oral History Project

Language and Social Processes Special Interest Group Spring 2010

This issue features three additions to the Oral History Project of 
the LSP SIG, initiated last spring by this year’s program chair, Beth 
Yeager. Two past LSP chairs (David Bloome and Judith Green) and this 
year’s leader, Vivian Vasquez, provide retrospectives and insights 
about the SIG. Through this historical and contemporary glance, 
these members provide vision for what the SIG can offer current 
and potential members across theoretical traditions, disciplines and 
perspectives. The contributors will be interviewed at AERA and the 
audio recordings will become available to members through podcasts 
posted to the LSP SIG Web site. Also, Amy Carpenter Ford, a doctoral 
candidate and one of the SIG’s student representatives, describes 
how her research in language and social processes provided 
advantages during the social situations of her job search. Finally, 
Ralph Cordova, a leader of the Cultural Landscapes Collaboratory at 
Southern Illinois University (Edwardsville), discusses how members 
of his research group have incorporated video analysis software 
(WebDIVER) to support the efforts teachers and researchers across 
grade levels and institutions. 

Message from LSP Newsletter Editor

W. Douglas Baker
Newsletter Editor
Eastern Michigan University

Join our LSP community!

Have you renewed your LSP 
membership yet?

If this is your first time, 
join us now!

Just select Language and Social 
Processes SIG when you’re 

joining or renewing 
(or adding a new SIG)

Membership year is Jan. 1-Dec. 
31, but join anytime.

Any additional questions, contact  
Marianna Souto-Manning, 

Membership/Treasurer.
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Language and Social 
Processes Chairs 

1978-2010

Barbara Hutson
Judith Green

Marjorie Arnold
Celia Genishi
David Bloome

David Dickinson
Barbara Foorman

Ginger Weade
Jerri Willett

Emily De La Cruz
Ann Egan-Robertson

Jennifer Cochran
Joanne Larson
Louise Jennings
LeAnn Putney
Malu Dantas

Vivian Vasquez
Beth V. Yeager (incoming)

Find us online!

Go to 
http://www.aera.net

Look for: 
• New Officer Job 

• Descriptions 
• Emerging Scholar 

• Call for Nominations
• 2010 Newsletter

discussion, the name was changed to Language 
and Social Processes. This name seemed to reflect 
the work in which the overwhelming majority of 
members were engaged and appeared to more 
explicitly welcome and extend the range of theories 
and methodologies associated with the linguistic 
and social turn in the social sciences. I think that 
the name change did facilitate the SIG’s growth 
and identity. However, I wonder whether the name 
has affected opportunities for cross-disciplinary 
conversations, especially between cognitive and 
social perspectives of language.   
 The second contribution is the attention to 
language in educational research.  Although it is almost 
cliché to note that most of what happens in educational 
research is accomplished through language, and most 
of what is learned is “language,” in the overwhelming 
body of research on classrooms and learning, there is 
a continuing ignorance of language. Even research on 
what would appear to be obvious language topics – 
e.g., classroom discussion, reading, writing, teacher-
student interaction, classroom discourse, cross-
cultural communication, storytelling – is frequently 
either void of a knowledge-base about language or 
has an impoverished understanding of language. One 
of the critical contributions of the SIG has been to 
address the need for an understanding(s) of language 
in studies of classroom education and learning. The SIG 
has consistently been one of the most exciting places in 
AERA for sharing new theoretical perspectives about 

language for use 
in educational 
research and new 
methodologies. 
 The third 
contribution is 
to the knowledge 
base of the field. 
This includes 
that body of 
scholarship 
explicitly 
oriented to 
language and 
social processes 

in education, as well as educational research more 
generally. I suspect that I have a bit of a different view 
about AERA presentations and papers than many 
people. Although I do enjoy and benefit from listening 
to completed and well-crafted studies, what excites me 
is a presentation 
that contains 
a new insight 
(theoretical, 
methodological, 
or conceptual), 
even if that 
insight is not yet 
fully articulated, 
and even if it 
may still be 
problematic. 
Such creativity 
prompts my 
own thinking 
and may open 
up a dialogue 
from which we 
all may benefit 
(even if the 
insight that 
prompted the 
dialogue does 
not endure). 
 One final 
reflection: 
the SIG seems to me caught in a series of messy 
tensions: the tension between a coherent, clear focus 
versus the messy, heteroglossia of multiple disciplinary 
perspectives; creating space for well-crafted, complete, 
and already well-vetted research studies versus 
providing space for new, creative insights that may still 
be incomplete and only “half-baked”; standing on the 
margins of AERA and the field of educational research in 
order to provide critique and to push the field forward 
and out of its safe zone versus being an integral part of 
AERA and helping to provide leadership. For a SIG like 
Language and Social Processes I believe that being in the 
middle of these tensions is probably the best place to be.   
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Judith L. Green
University of California, Santa Barbara

Santa Barbara Classroom Discourse Group

continued on page 7

 Like David Bloome, I want to thank Doug 
Baker and the leadership of the Language and Social 
Processes SIG for this opportunity to reflect on the roots 
and contributions of the SIG to the field of Education 
Research and to AERA, in particular. In my reflections, I 
will add to the reflections that David Bloome provided, 
and to the history of the SIG captured in the Spring 
2009 Newsletter documenting the roots/history of the 
changes in the name of the SIG-- from Developmental 
Psycholingistic Processes to Communicative 
Development to Language Development to Language 
and Social Processes. In my reflection I focus on the 
contributions of SIG members to making visible the 
importance of language in the study of educational 
processes, practices and equity for linguistically and 
culturally diverse students across levels of schooling 
and community life.  As part of this reflection, I focus 
on contributions to theory - methods relationships that 
have provided new approaches to education research.  
I conclude these reflections with two challenges that I 
see facing all who are engaged in research that touches 
the language and lives of complex world of the second 
decade of the 21st century.
 To understand the contributions of the SIG, we 
must consider the commitment of SIG leadership to 
maintaining an interdisciplinary forum for exploring 
the different traditions to the study of the relationship 
of language and education.  In 1978, one of dominant 
discourses in education research and practice focused 
on the deficits in language and cognition of particular 
groups of students.  In much of this research, language 
was opaque and questions of how children and adults 
learned language or used language to learn were often 
invisible or missing.  Most of these discourses were 
grounded in behavioral perspectives on learning, 
cognition and language, in which language as form, 
function, semiotic system and material resource was 
obscure.  This research was primarily quantitative 
and involved classroom research that focused on 
process-product models (Rex, Steadman & Graciano, 
2006). Work from an ethnographic sociolinguistic, 
discourse analysis, conversation analysis, or 
ethnomethodological perspective in education was 
limited (Cazden, John & Hymes, 1972; Green & Wallat, 

1979; Mehan, 1979).  The year that the SIG was 
founded, the federal government also funded its first 
concerted effort focusing on Teaching as a Linguistic 
Process in a Cultural Context (Gage, 1974; Green, 
1983). Qualitative research as it is framed today within 
the Qualitative Research (See Green & Janesick, 2010; 
QRSIG Newsletter) was still to emerge.  Viewed in 
this way, the SIG became an important community for 
discussing qualitative, interpretive and ethnographic 
research methods as well as language-based studies 
that were both qualitative and quantitative.  

From the earliest times, the SIG sponsored 
thematic sessions to explore current directions and 
issues in research across ages of participants, social, 
cultural and linguistic groups, and institutional and 
community settings.  The goal of these sessions 
was to bring together a diverse group of scholars 
across disciplines and organizations to make visible 
developing directions.  These sessions served, and 
continue to, and make new directions accessible 
to AERA members in areas such as language 
development, anthropological linguistics, sociology 
and language, language socialization, language 
development, language and cognition, language and 
identity, language and learning relationships, second 
language learning, indigenous perspectives on 
language, learning and literacy, and language in social 
contexts, among other social, cultural, linguistic, 
cognitive and academic issues. Today, as in the past 32 
years, researchers from a broad range of disciplines 
will find both a welcoming space for discussing their 
work with other, and a place to gain knowledge about 
ways of engaging in such research. 

These contributions constitute, what philosopher 
Kenneth Strike (1989) calls the expressive potential of 
a program of research. Many of these language-based 
programs can now be found in most AERA journals 
and publications, something not possible in 1978. 
Furthermore, SIG members have created research 
volumes that make the conceptually grounded research 
approaches developed by members accessible to 
members of AERA and other professional organizations 
(e.g., Handbook of Complementary Methods of Education 
Research (Green, Camilli 

Language and Social Processes Special Interest Group Spring 2010
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continued from page 6 

& Elmore, 2006), On the Case (2005, Dyson & Genishi), 
Discourse Analysis and the Study of Language and Literacy 
Events: A Micro-ethnographic Perspective (Bloome, 
Carter, Christian, Otto & Shuart-Faris, 2005), Negotiating 
Critical Literacies with Young Children (Vasquez, 2004). 
These volumes and the published work of members 
provide ways of making transparent the everyday work 
of linguistically and culturally diverse children, families, 
students and their teachers, and factors that support and/
or constrain access to educational opportunities and the 
social construction of knowledge in and out of schools.  

While we have gained a position within the 
educational research work over the past 32 years, we 
still have an unfinished agenda as the SIG moves into 
the next phase. The previous contributions have led to 
notions of complementary methods.  However, in the 
next phase, there are a number of unanswered questions, 
including what is complementary about complementary 
research, which theories are complementary, and what 
does each tradition enables us to understand about the 
complex, historical, multilayered, and multifaceted lives 
of students, teachers, institutions and policy makers. 
This step will involve new explorations of theory-
method relationships related to particular problems 
of interest and import in order to uncover what each 
perspective enables us to see, understand, and warrant 
in and through our research. The second challenge 
facing the SIG focuses on two important and missing 
issues. One issue has been contested over the years: 
the question of the relationships among language and 
cognitive processes. The second focuses on the role of 
language, discourse, and literacies in the hybrid and 
complex learning spaces created by the new digital 
broadband highways that create the possibility of 
new communities, new literacies, and new ways of 
exploring the world(s) in which we live and work. 

These challenges will also require the SIG 
members to continue exploring theory-method 
relationships (ontology-epistemology) in order to 
explore what each tradition will enable us to understand. 
They will also involve members in new dialogues about 
how to explore what Zygmunt Bauman calls the liquid 
lives of people in the 21st century. These challenges 
are exciting and will require us to move beyond fixed 
contexts and to build on the first three decades of work 

by members of the SIG in order to create new theoretical 
understandings of the complexities of everyday life 
of linguistically, culturally, socially and academically 
diverse students in a fluid world. 

 
Bloome, Carter, Christian, Otto & Shuart-Faris. (2005). 
 Discourse analysis and the study of language 
 and literacy events: A micro-ethnographic 
 perspective. Mahwah, NJ: LEA.
Cazden, John & Hymes, (1972/1985).  Functions of 
 language in the classroom. Waveland Press.
Dyson & Genishi, On the Case (2005), NY: Teachers 
 College Press.
Gage, N.L., (Ed), 1974, Conference on studies in teaching:  
 panel 5, teaching as a linguistic process in 
 a cultural setting. National Institute of 
 Education, Washington DC. ERIC: ED 111 806
Green, J.L.  (1983). Context in classrooms: A 
 sociolinguistic perspective. New York 
 University Education Quarterly, 14(2), 
 pp. 6-12.
Green, J. L. & Camilli, G. & Elmore, P. B., (Eds.). (2006). 
 Handbook of complementary methods in 
 Education Research. Mahwah, NJ: LEA.
Green, J. & Janesick, V. (2009), History Column: A 
 virtual Interview with Judith Green.  AERA: 
 QR-SIG http://aera.net/Default.
 aspx?menu_id=208&id=778 
Green & C. Wallat (Eds.), Ethnography and language in 
 educational settings. Norwood, NJ:  Ablex.
Mehan, H. (1979). Learning Lessons: The social 
 organization in the classroom, Cambridge: 
 Harvard.
Rex, Steadman & Graciano, (2006). Researching the 
 complexity of classroom interaction.  In J. 
 Green, G. Camilli & P. Elmore (Eds). Handbook 
 of complementary methods in education 
 research. NY: Routledge.
Strike, K., (1989). Liberal justice and the Marxist critique 
 of education: A study of conflicting research 
 programs. NY: Routledge.
Vasquez, V. (2004). Negotiating critical literacies with 
 young children. Mahwah, N.J.: Lawrence 
 Erlbaum Assoc.
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Vivian Vasquez 
American University 

Washington D.C. 

There is a line in the movie Cars where Sally, one of 
the main characters, reflects on a time when roads 
and roadways moved with the land rather than cutting 
through it. She specifically was referring to the famous 
Route 66. She lamented that back then, “Cars didn’t 
drive on the road to make great time, they drove on the 
road to have a great time.” 
 I thank David Bloome and Judith Green for 
their very thoughtful contributions to the LSP SIG oral 
history project. Their reflections create a much needed 
space for us to slow down, re-visit the journey we have 
taken over the past years and consider ways forward as 
we continue to build on the rich body of work, which, as 
noted by Judith, “provide ways of making transparent 
the everyday work of linguistically and culturally 
diverse children, families, students and their teachers, 
and factors that support and/or constrain access to 
educational opportunities and the social construction of 
knowledge in and out of schools.” Their reflections make 
it clear that the journey matters and that continuing the 
journey is important.
 To add to what David and Judith have shared, 
I thought I would focus on why I decided to become 
part of the LSP SIG. In particular I will reflect briefly 
on the important ways in which the SIG supports 
emerging scholars. This connects directly with what 
Judith referred to as the commitment and ongoing 
contributions of the SIG leadership and membership, 
and what David referred to as the building of a 
community of scholars. Interestingly, it was David who 
introduced me to Judith and the LSP SIG, and Judith who 
encouraged my ongoing commitment to our SIG. Aside 
from their encouragement it was easy to see from my 
initial interactions with SIG members, such as Joanne 
Larson and Louise Jennings, that this was a group with 
whom I could think, reflect, research and collaborate. 
It was clear from the start that longstanding members 
understood the need to create spaces for early career 
scholars by providing opportunities to participate in 
the SIG in various ways such as reviewing conference 

proposals, presenting at the annual convention and 
in working behind the scenes with LSP SIG officers. 
Most recently, through the efforts of Louise Jennings, 
the Emerging Scholar Award was created resulting 
in helping to make accessible to a wider audience the 
work of early career scholars such as Karen Wohlwend 
, Mariana V. Souto-Manning, Ruth Harman and Audra  
Skukauskaite.   
 Making accessible to a broader audience the 
work of the LSP SIG and its members has been an 
ongoing goal of LSP leaders for the duration of the 
time I have been an officer. Highlighting the work of 
early career scholars has been one way that I believe 
we have contributed to what David has described as 
pushing the field “forward and out of its safe zone.” 
Another way is through our attempts at exploring what 
new technologies, such as podcasting, might afford 
the work we do. Unfortunately, the recent move of our 
website from being a free-standing site to being hosted 
within AERA has made it much more difficult to do this. 
However, we are once again in the process of exploring 
possibilities for capitalizing on new communication 
technologies and how these technological tools 
might be used to make the work of LSP SIG members 
accessible to a wider audience. We hope, for instance, 
to begin including, as part of the oral history project, 
podcasts that capture the roots and wings of our SIG. 
As we attempt to make use of these contemporary 
communicative tools and their potential for exploring 
the world in new and interesting ways, I hope we are 
able to simultaneously highlight work done by our 
members that, as noted by Judith in her reflection, 
explores the role of “language, discourse, and literacies 
in the hybrid and complex learning spaces created by 
the new digital broadband highways.”
In the meantime I hope you are able to delight and 
travel, back and forth in time and space, through 
the efforts of Doug Baker, as we continue to capture 
significant moments in the life of the Language and 
Social Processes SIG.

Language and Social Processes Special Interest Group Spring 2010
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Our LSP members are incredibly busy. On these next pages, we share only a sampling of what our 
colleagues have told us they are pursuing and publishing.

Maria José Botelho, University of Massachusetts Amherst, 
Botelho, M.J., Cohen, S., Leoni, L., Chow, P., and Sastri, P. (2009). Respecting children’s cultural and linguistic 
knowledge: The pedagogical possibilities and challenges of multiliteracies in schools. In M.L. Dantas and P.C. 
Manyak (Eds.) Home-School Connections in a Multicultural Society. Routledge.

Botelho, M.J., & Rudman, M.K. (2009). Critical multicultural analysis of children’s literature: Mirrors, windows, 
and doors. Routledge. This text` incorporates a critical multilayered lens to the study of multiculturalism in 
children’s and young adult literature.

Maria Luiza Dantas, Educational Consultant and Visiting Scholar at the University of California, Santa Barbara

Dantas, M.L. & Manyak, P.C. (Eds.). (2009). Home-School Connections in a Multicultural Society. Routledge

Louise Jennings, Colorado State University
Jennings, L. B., Jewett, P., Laman, T. T., Souto-Manning, M., & Wilson, J. (Eds.), (forthcoming March 2010). 
Sites of possibility: Critical dialogue across educational settings. Hampton Press.
 
Jennings, L. B. (forthcoming, March 2010). Challenges and possibilities of Holocaust education and critical 
citizenship: An ethnographic study of a fifth grade bilingual class revisited. Prospects: Quarterly Review of 
Comparative Education.
 
Jennings, L. B., & Mills, H (2009). Living a discourse of Inquiry: Findings from a 5-Year ethnographic 
study. Teachers College Record, 111(7), 1583–1618.

Jennings, L. B., & Da Matta, G. B. (2009). Rooted in resistance: Women teachers constructing counter-
pedagogies in post-authoritarian Brazil. Teaching Education, 20(3), 215-228. 
 
Sonja Lanehart, University of Texas at San Antonio
Lanehart, S. (2009). African American women’s language: Discourse, education, and identity. Cambridge 
Scholars Publishing. This groundbreaking collection of research on African American Women’s Language 
brings together a range of research including variationist, autoethnography, phenomenological, ethnographic, 
and critical. 
 
Sonja is organizing and hosting two conferences in November 2010. See the information in the next section. If 
you have questions, contact her at aalconference@gmail.com.

Melinda Martin-Beltran, University of Maryland, College Park 
Martin-Beltrán, M. (2009). Cultivating space for the language boomerang: The interplay of two languages as 
academic resources. English Teaching: Practice and Critique 8(2), 25-53.

Martin-Beltrán, M. (2010). The two-way language bridge: Co-constructing bilingual language learning 

Members in the News

Language and Social Processes Special Interest Group Spring 2010
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opportunities. The Modern Language Journal, 94(2), xx-xx.

Diana Masny, Université d’Ottawa/University of Ottawa
Masny, D. & Cole, D.R. (Eds.). (2009). Multiple literacies theory. Rotterdam: Sense Publishers.

Masny, D, Fleming, D., Ibrahim, A. & Bangou, F. Research project funded by the Social Sciences and Humanities 
Research Council of Canada. Multiple Literacies and becoming citizen: Putting together different knowledges in 
new ways. Multiple Literacies Research Unit: http://www.litteratiesmultiples-multipleliteracies.ca/. 
 
Carmen L. Medina, Indiana University, Bloomington, IN 
Medina, C. & Costa, M. del R. (2010). Collaborative voices exploring culturally and socially responsive pedagogy 
in teacher preparation. Language Arts, 87(4), 263-276.
 
Medina, C. (2010). Reading across communities in biliteracy practices: Examining translocal discourses and 
cultural flows in literature discussions. Reading Research Quarterly, 45(1), 40-60.

Mariana Pacheco, University of Wisconsin, Madison 
Pacheco, M. (in press). English learners’ reading achievement: Dialectical relationships between policy and 
practices in meaning-making opportunities. Reading Research Quarterly.
 
Pacheco, M. (in press). Performativity in the bilingual classroom: The plight of English Learners in the current 
reform context. Anthropology & Education Quarterly.

LeAnn Putney, University of Nevada, Las Vegas 
Recently, LeAnn received her formal letter stating that she has been promoted to full professor as of July 1, 
2010 – Congratulations!

Vivian Vasquez, American University, Washington, D.C.

Louise C. Wilkinson, University of Syracuse
Leader of Funded Project-USDOE. Syracuse University Leader for USDOE Project BRITE (Brown’s Response to 
Improving Teacher Education), 2008-2012 (OELA). Led by Brown University’s Education Alliance, the goal is 
to increase the effectiveness of K-12 teacher education programs in preparing teachers for the increasingly 
linguistically diverse classrooms and how to help them assist their ELL students to negotiate American 
schooling. We focus on effective practices for promoting language acquisition and developing literacy for social 
and academic purposes within classrooms.

 
Featured Speeches
Challenges and Opportunities for Literacy Instruction in American Schools, The 70th Daixi Forum Invited 
Lecture, East China Normal University, Shanghai, China, May 26, 2009.

Learning English: What’s Writing Got To Do With It? Invited Colloquium, School of Foreign Studies, Chang’An 
University, Xi’an, China, May 23, 2009.
 
Selected Publications
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Academic Language Proficiency, SciTopicsPage, Elsevier Amsterdam (http://topics.scirus.com/)

Louise Wilkinson
Shatz, M., & Wilkinson, L. (2010). The education of English language learners: Research to practice. NY: 
Guilford Press.

This comprehensive volume describes evidence-based strategies for supporting English language learners by 
promoting meaningful communication and language use across the curriculum. Particular attention is given to 
ways in which learning English is intertwined with learning the student’s home language. 

Wilkinson, L. (2009). Academic language proficiency. SciTopicsPage, <http://www.scitopics.com/Academic_
Language_Proficiency.html>. Amsterdam: Elsevier.

Karen Wohlwend, Indiana University, Bloomington
Wohlwend, K. E. (2009). Dilemmas and discourses of learning to write: Assessment as a contested site. 
Language Arts, 86(5), 341-351.

 
Wohlwend, K. E. (2009). Early adopters: Playing new literacies and pretending new technologies in print-
centric classrooms. Journal of Early Childhood Literacy, 9(2), 119-143. 

Wohlwend, K. E. (2009). Mediated discourse analysis: Researching children’s nonverbal interactions as social 
practice. Journal of Early Childhood Research.

Stanton Wortham, University of Pennsylvania
Michel, A. & Wortham, S. (2009). Bullish on uncertainty: How organizational cultures transform participants. 
New York: Cambridge University Press.

Wortham, S., Mortimer, K. & Allard, E. (2009). Mexicans as model minorities in the New Latino Diaspora. 
Anthropology & Education Quarterly, 40, 388-404.

Elizabeth E. Yeager, University of California, Santa Barbara
Yeager, E. & Córdova, R.A. (2009). How knowledge counts: Talking family knowledge and lived experience 
into being as resource for academic action. In M.L. Dantas & P. Manyak (Eds), Home-School Connections in a 
Multicultural Society: Learning from and with Culturally and Linguistically Diverse Families. NY: Routledge.
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Message from LSP 

We all know the job market was tough this year. For 
some of us, this may have meant more telephone 
interviews than campus interviews, less conference 
interviews, and fewer options. However, I suggest that 
those of us who study language and social processes 
as part of our academic work hold a competitive 
advantage because of the analytical frameworks we 
are able to bring to the social situations we encounter 
in the job search process. I thought I might share how 
I employed some of those frameworks to negotiate my 
own job search this year in such a tight market. 

Knowing the market was more competitive 
and job opportunities limited, I devoted considerable 
time to my applications. As someone for whom 
the power of language is central to all facets of my 
professional identity—my teaching, research, service, 
and activism—I recognize the power of a single 
word to align or distance myself and my work from 
an institution’s culture. Should I frame my work as 
literacy or English education? Should I describe my 
goals as promoting social justice or preparing teachers 
for diversity? Should I describe my focus as race or 
culture? Was Ms. Cross (the teacher whose classroom 
I studied for my dissertation) white or European-
American? I agonized over my choice of words because 
they held the potential to position me inside or outside 
a discourse community. 

My applications initially yielded four telephone 
interviews and three invited me to campus.
Affordable and convenient screening techniques, phone 
interviews were hot this year! From a candidate’s 
perspective phone interviews required more reliance 
on subtle, verbal contextualization cues. In the absence 
of visual cues, such as eye contact and facial expression 
to signal turn taking and requests for clarification, I 
found myself tuning into cues that were barely audible 
through my Bluetooth earpiece—a cleared throat, 
laughter, under-breath affirmations. Did these indicate 
that I was taking too long to explain what I was saying? 
That I had said something that resonated with the 
interviewers’ experiences? That I was making a fool out 

of myself?  
 Interviewing over the telephone required 
me to verbalize my concerns, “Have I answered your 
question?” “That may have taken me a while to explain, 
but it has been a very formative experience and there 
are many aspects that warrant exploration.” “Have I 
used terminology you are familiar with, or would you 
like me to clarify anything?” I eventually learned to 
preface my responses with rhetorical moves like, “I’ll 
provide you with a brief answer and invite you to ask 
questions” and “this may take me a while to explain 
because there’s no simple answer to your question.” 
  Everyone knows to profile the faculty at 
institutions where he or she has campus interviews. 
However, knowing when and how to use that 
knowledge requires communicative competence. As 
I profiled faculty, I asked myself, “What’s at stake for 
them in my candidacy? What’s their interest in this 
job search?” Using this framework helped me out 
of the hot seat when I came dangerously close to 
treading into a department chair’s territory by asking 
too many questions about opportunities to work with 
a program she coordinated. Realizing her stake and 
interest in safeguarding her turf, perhaps too late, 
I rerouted the conversation to a topic I hoped was 
less face-threatening for her. Interestingly, I was not 
offered this position.

Despite my twelve years of teaching 
experience, I quaked at invitations to give classroom 
demonstrations. A 30-minute demonstration affords 
little opportunity to jointly construct cultural models—
shared ways of being, doing, saying, and knowing that 
are highly contextual. This awareness was particularly 
acute for me as I realized I was about to walk into a 
classroom of 25 prospective teachers at a predominantly 
white institution and talk with them about race, 
language, and teachers’ professional obligations to 
uphold the Equal Education Opportunity Act. As we 
analyzed a transcript of classroom interaction from my 
dissertation data, I sensed students’ discomfort—and 
my own. Conversations 

Student RepresentativeAmy Carpenter Ford
University of Michigan

Ann Arbor, MI

continued on page 12
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about race can be intensely face threatening, even in what 
appear to be homogenously white classrooms. 

To diffuse the face threat of the race talk, I 
employed a self-effacing politeness move I learned from 
Ms. Cross: I made myself vulnerable by talking about my 
own whiteness and discomfort with talking about race. 
This shift in footing created a co-membership between 
me and my audience, which told them, “If I can do this 
uncomfortable and difficult reflective cultural work, 
you can, too.” I laid out what was at stake for me in the 
demonstration, too, saying, “Here I am in a school I don’t 
know, with students I’ve never met, in front of a panel 
of college professors who are evaluating me for a job I 
desperately want. And I’m talking about race and language 
because if I only have 30 minutes with you, I want to make 
it count.” In revealing my passion and articulating my 

stake and interest in the demonstration, I employed a self-
effacing move that required the students to repair the self-
inflicted damage to my social face by participating in the 
discussion. Interestingly, I was offered this job. 

And one other. Negotiating job offers afforded 
another opportunity to apply analytical frameworks 
from my studies of language and social processes. I 
thought carefully about how my exertions of power 
required mitigation by politeness moves that included, 
indirection, hedging, and qualifications. However, what’s 
at stake in these negotiations is a quality of your life that 
supports your career and allows you to perform well at 
your job. After your hard work to earn your doctorate, 
it takes courage to advocate for what you deserve, but it 
takes the savvy of a LSP student to get it. 

Insight, I believe, refers to that depth of understanding that 
comes by setting experiences, yours and mine, familiar and 
exotic, new and old, side-by-side, learning by letting them 
speak to one another (Bateson, 1994, p. 14). What would it be 
like to have not only color vision but culture vision, the ability 
to see the multiple worlds of others? (p. 52) 

Grounded in the robust history of the Santa 
Barbara Classroom Discourse Group (SBCDG 
1992a &b), the Cultural Landscapes Collaboratory 
is a multiprofessional learning community whose 
participants are diverse classroom and university-
based educators located across the U.S., teaching in 2nd 
grade to university level settings. The Collaboratory 
was founded in 2004 as an innovative partnership of 
National Writing Project (NWP) teachers from different 
project sites. Its emergent body of work focuses on 
the ways teachers teach each other towards growing 
as a community of inquirers, who use digital video 
technologies to explore the power of digital media. 
 In doing so, we develop a shared conceptual 

language of what counts as professional knowledge 
and how we can learn to take informed action.  
Furthermore, we have employed a technological tool, 
WebDIVER™ (Pea, 2006), that supports our efforts.

Research (Córdova & Matthiesen, 2010; Pea, 
2006) indicates a mismatch in cultural expectations 
between the ease with which teachers use digital 
technologies (e.g., webcams, digital cameras, websites 
and other media) in their personal lives on a daily basis, 
and the apparent unease with using these tools in their 
professional, school-based lives. Given our local school 
and professional contexts, we see a gap between the 
availability of such digital tools and how these tools can 
help us develop shared practices that value collaborative 
inquiries and engage in professional actions.

Whether it is experienced teachers across the 
country inviting each other to view video records of 
their classroom teaching, or teacher-candidates in 
their preparation program using video technologies to 
develop inquiring stances to their practice, WebDIVER™  
(video analysis software) and other digital media tools, 

Technology and Research
From Local Knowledge to Global Professional Resource: 

The Cultural Landscapes Collaboratory Harnesses Digital Video Technologies 
to Support Local Teacher-Research and Inquiries

Ralph A. Córdova Jr.
Southern Illinois University 

Edwardsville

continued from page 11
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such as Ning, a social networking software, allow 
us to sustain our professional network across space 
and time. Our human-centered, professional learning 
community grows as members make visible for 
themselves and others their questions and knowledge 
of professional practice. 
 The Collaboratory’s research makes visible 
possibilities for professional learning by members 
employing digital technologies that examine the 
technologies help develop shared inquiries that 
support members in learning to see learning. The 
following excerpt is from a recent study (Córdova 
& Matthiesen, 2010) that made visible the ways 
Collaboratory teacher-researchers assisted each other, 
using digital video records of their practice. Together 
they developed a language of inquiry using a shared 
data set examining the ways inner-city second graders 
broadened their understandings of literacies and whose 
knowledges count as they became map-makers of their 
lived experiences. The researchers argued how teachers 
can be supported to research their own practices to 
develop locally-responsive research-based solutions. 

During the Institute, using WebDIVER…
Collaboratory members had uploaded particular 
video records from their own classrooms for viewing, 
reflecting upon, and analyzing. The video analysis 
software enables the uploading, archiving, viewing, 
and analyzing of a video clip. Before coming to the 
Institute, by viewing the clips of the mapmaking 
cycle of activity, we had noticed patterns across 
days, in which we had been using process-oriented 
language during the mapmaking cycles of activity. In 
this case, Amanda selected several instances across 
the mapmaking study cycle to explore the role that 
teacher discourse may have played in how the 
teachers used language, or languaged experiences 
for students. At the Institute, Amanda framed one of 
her video clips with questions in the video analysis 
software dialogue box:

“00.03.08 Here is an interesting example of how we 
are learning how language is used explicitly by me 
and Ralph. Did you notice the writing language used 
in the context of mapmaking? As you watch the clips 

please think about: Clip # 1—How is the process of 
teaching mapmaking like the process of teaching 
writing? As you watch the remainder of the clips, 
Ralph’s recap and my explanation, on 12-20-07, 
what do you notice about how we use language?” 

Guided by Amanda’s questions, we were able to 
try new ways of reflecting around a shared data 
set, and more importantly to learn to interrogate 
why we do what we do and what consequences 
it might have for students’ learning. 
 The process of viewing the video clips, from 
a distanced ethnographic perspective, allowed 
for reflecting and identifying the connections 
that teachers (we) were making between writing 
and mapmaking. Just as teachers and students 
had brainstormed about what to write about on 
the blank papers, they were now brainstorming 
about how to compose neighborhood maps. 
In other words, through the collective and 
more distanced analysis, Amanda and Ralph 
realized that, while Amanda had been aware of 
changes in student talk and action, she had not 
been conscious, in the moment of teaching, of 
the language she had been using to frame and 
facilitate the learning experiences (mapmaking). 
It was not until she looked back at the record 
that patterns began to emerge that made 
visible the ways in which she and Ralph talked 
about mapmaking in the same ways she would 
normally talk to her students about reading and 
writing processes.” 
(Córdova & Matthiesen, 2010, pp. 460-461)

What we share here may not seem new. But, given the 
disconnect in the abundance of digital technologies 
available to teachers and students and how they are 
being used (or not), we are coming to understand 
that these very tools can help us learn to see learning 
(Floriani & Green, 1998) as we deepen and expand 
what counts as literacies and whose knowledges count. 
We hope that this tiny glimpse into what is possible for 
professional learning communities provides you with 
ideas and practices to ponder.
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Second biennial conference on African American Language, 
November 2-3, 2010

San Antonio, TX on the Riverwalk.
The second bienniel African American Language Conference will take place November 2-3, 2010, in San Antonio, TX, 
immediately preceding NWAV 39 (which will be November 4-6, 2010). This year’s AAL conference theme is “AAL in 
Pop Culture: Intersections among Language, Education, Music, Media, and Sports.” We invite submission of abstracts 
for papers and posters in all areas of language research related to our theme. Multidisciplinary, multimethods, 
and collaborative scholarship are all welcome. Abstracts not exceeding 300 words (excluding title and references) 
should be submitted electronically at http://linguistlist.org/confcustom/AAL2010 no later than April 26, 2010. 
See the website for more information. All accepted abstracts must have completed papers submitted by October 14, 
2010, with revised final drafts due two months after reviewer comments are received by the authors. 

New Ways of Analyzing Variation 39:
Diversity, Interdisciplinarity, and Intersectionality  

November 4-6, 2010 
San Antonio, TX on the Riverwalk

 
NWAV 39 will take place at the conclusion of the second bienniel African American Language Conference. 
This year’s NWAV conference theme is “New” New Ways of Analyzing Variation: Diversity, Interdisciplinarity, 
and Intersectionality. We invite submission of abstracts for papers and posters in all areas of language 
variation research related to our theme. Multidisciplinary, multimethods, and collaborative cutting-edge 
scholarship are all welcome. Abstracts not exceeding 300 words (excluding title and references) should 
be submitted electronically no later than June 1, 2010. Authors may submit one singly authored and one 
jointly-authored abstract or two jointly-authored abstracts. Submissions will be reviewed anonymously. 
  
We are also accepting proposals for a limited number of panel sessions and workshops. In addition to traditional 
workshops, we also welcome cutting-edge and novel submission particularly related to our subthemes. 
Organizers should submit 500-word abstracts describing the panel or workshop theme. Panel organizers should 
also include individual 300-word abstracts for each participant.

Upcoming Conferences hosted by Sonja Lanehart and 
University of Texas at San Antonio
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